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1. Student-led Questioning 

• Give extended 
opportunities for students 

to create their own 
questions, especially at the 

start and end of learning 
journeys. 

 
• Use a question matrix like 

the one opposite (available 
on the Drive). 

 
• Encourage more able 

students to use higher 
Blooms question stems to 

extend their thinking. 
 



2. Extend literacy  

• Give extended opportunities for 
students to develop their reading, 

writing and communication in class. 
 

• Ensure students read aloud. Plan which 
paragraphs your more able learners 

will read. 
 

• Plan for periods of extended writing. 
Ensure complex terms, connectives 

and models of excellence are 
provided. 

 
• Model outstanding oracy and correct 

poor spoken communication 
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3. Model excellence 

• Giving examples and models of 
excellence helps to differentiate ‘up’ 

(Berger). 
  

• Demonstrate to students how to achieve 
the very highest grade possible.  

 
• The expectation is not that students will 

copy, but that they will witness how it is 
they ought to go about the task. 

 
• Extension: Create a timelapse video to 

unpack exam technique.  
 
 



4. Stretchy feedback 

• Feedback – both verbal and non-verbal 
must be ‘stretchy’. It must challenge 

and extend thinking.  
 

• Feedback should target your students’ 
‘zone of proximal development’ 

(Vygotsky). 
 

• The best feedback is given at the point 
of learning i.e. in class and in the 

moment. 
 

• When students are working, move 
around the class giving direct feedback 

to move students on. 
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5. Connecting terms 

Give students a list of key terms e.g. Carbon 
dioxide; ammonia; denitrifying; legume; cycle 

 
And ask them to: 

• Show how any or all of the words connect to 
one another. 

•  Explain how they may influence one 
another. 

•  Suggest how they might link to the learning. 
•  Create a paragraph encompassing all the 

words. 
•  Mind-map the connotations of each word 

and then analyse the links between them. 
  



6. Be the Examiner 

Ask students to produce exam questions for the topic they 
are studying. 

 
Ask them to produce an examiners mark scheme & report 

to accompany the questions.   
 

The report could contain: 
• Advice and tips on the root words 

• How to structure paragraphs 
• What specific content they are looking for (e.g. key 

terms, dates, processes, case studies). 
 

• A model of an examiners report and mark scheme 
could guide students. 
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7. Insoluble Problems 

Start a lesson with an insoluble problem to 
challenge students: 

 
• Can we prove God does or does not exist? 

• What is art? 
• Can security and freedom coexist? 
• Is my blue the same as your blue? 
• Are the mind and body separate? 

• Do we have free will? 
• Why does evil exist? 

• Are some judgements better than others? 
 

Extension: Students develop their own insoluble 
problems and challenge each other 

 



8. In the mind of 

Give students play a figure (historical, political 
etc.) from whose point of view they must write. 

 
E.g. A student could be challenged to write a 

piece about coastal erosion from the perspective 
of the Mayor of Lyme Regis. 

 
E.g. In a lesson looking at the origins of human 

rights, students could be asked to respond from 
the perspective of a 15th century monarch or a 

dictator. 
 

Extend by asking students to hot seat in front of 
the class as the figure, remaining in character 

whilst they are questioned. 



9. What if? 

Ask students ‘What might happen if...’ 
 

...religion was banned tomorrow 
...the laws of physics were temporary 

...mathematical functions altered over time 
...people did not migrate 

...written translation was not reliable 
 

Extend by asking students to come up with their 
own ‘What ifs’ which they then answer. 

 
Challenge students to produce multiple 

scenarios and argue which is most likely, 
appealing or harmful. Justification is key. 



10. Thinking grids 

• Thinking grids give clear 
structure to learning 

activities. 
 

• They are low access/high 
challenge which means that 
learners of all ability ranges 

can access them but there 
isn’t a cap put on the 

learning.  
 



11. Sensogram 

Artefact/object/
media clip 

e.g. Life in a 
Dickensian novel 

 What would you 
hear? 

What would you 
touch? 

 What would you 
taste? 

What would you 
feel inside? 

What would you 
smell? 

 What would you 
see? 



12. Changes 

Ask students to recommend changes to an 
artefact and justify why they have made such 

recommendations. For example: 
 

• How might you improve this students’ exam 
answer to get an A*? 

• How might you change the interpretation of 
the causes of World War One? 

• How might you change the structure of the 
textbook to make it more user-friendly? 

• How might you alter today’s lesson in order 
that future students learn more easily from 

it? 
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13. Devise a way to... 

Creativity is a higher order skill. Set students 
a challenge related to the lesson in which 

they must devise a way to... 
 

...ensure the compliance of companies with 
government legislation regarding 

environmental law 
 

...circumvent the laws of thermodynamics 
 

...remember irregular verbs in German 
 

…make the school more environmentally 
sustainable 
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14. Tube line 

Give students a blank tube map and place a 
key concept at one or both ends. Ask them 

to fill in the rest of the stations so that there 
is a clear connection between each 

consecutive one. 
 

Students must be ready to explain their 
connections and give legitimate reasons for 

their choices. 
 

Extend by giving interconnecting tube lines 
with different starting-off concepts.  

Education 

Poverty 



15. Fact or fiction? 

Ask students to pull apart discourse - 
articles, reports or other texts - in order to 

discern which aspects are factual and which 
are opinion. 

 
Extend by: 

• Encourage students to analyse the bias 
behind a text. 

• Interpret the author’s motives. 
•  Ask students to consider which ‘facts’  

can be definitely known. 
• When is opinion more valid than fact, 

and vice versa. 
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